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A GUIDE TO ‘THE BHESTORY 
OF EDUCATION 


(i.) Cougs. 
Writers on the history of education have taken 
et least three very different standpoints (oni7 
which to view the nature, scope, and purpose” of 
their subject. Some have seen its chief purpose 
in the edification of schoolmasters and school- 
mistresses, and have regarded*the study as one of. 
exclusively professional interest. The main con- 
cern of others is the evolution of c@ucational 
theory; for some of this second group the range 
of their survey is as wide as human culture itself, 
with small reference to time or place. A third 
group, probably the smallest of the three in number, 
understands by the term “history of education” 
the history of certain concrete institutions (in the 
maain, schools and universities) which have been‘ 
chargeéd with specific duties at particular times in’ 
pasticular places. These last writers are most!’ 
concerned about whatever has beera done with an . 
educational purpose than about what iflividual 
’ thinkers believed should have been déne. They 
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seek te elycidate facts before opinions, and opinions 
which never ‘affectc4 practice do not concern them. 
Writers of the first group secm to have found 
no successors, although their books are still current. 
Sinee they Scught teodily, they are naturally the 
least historical, They remained indifferent to 
the claims of research and even to those of re- 
: vision; they were content to repeat oft-told tales. 
As they saw it, their subject consisted of a series of 
biographies which furnished inspiration to pro- 
“fessional teachers, and possibly also some usefet 
hints on professional procedure. In their, pages, 
the “ educators ” accomplished or failed to accom- 
plish more or less self-imposed tasks quite apart 
trom the forees and occurrences of the daily life 
which surrounded them. R. H. Quick’s Essays 
on Educa.ional Reformers is perhaps the best book 
Gf this kind. It had the great merit of arousing 
an interest in “ts general topic. But it gave some 
countenance to the confusion existing in many 
quarters between the history of education and 
that of opinion about education, between the tale 
of what has been and the story of what some 
“ thinkers held ought to be--in short, between fast 
and speculation. The use of the Essays as ‘a text- 
~ Look by lecturers and examiners, in spite of Quick's 
express discla’mer, intensified the confusion. 
Only: those opinions respecting the aims and 
methods of education which have affected actual © 
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e 
institutions, or have shaped a tradifion thieh Ifas 
guided the l¢bours of other& tlfinete, Giginal 
thinker, belong to the history of educations Dis- 
tasteful as the fact may be to the literary mind, 
Joseph Lancaster’s exthtiqns are® more signifi- 
cant in educational history than is John Milton’s 
Of Education. The enthusiasts over Richard. 
Muleaster must not be shocked if theZnhtro, far- 
sighted pedant as he was, is judged to be of small * 
significance in his own period. 

-~ This is not to deny the great power of ideas. 
They may lie dormant for centuries and then céme 
to fruifful life. But in the interval they are either 
forgotten altogether, or concern biography rather 
than history. Ideas concernittg cducation, and the, 
actual process as it has been conducted, are by no 
means identical. More unfruitful thigking has 
probably been expended on this subject thap ca _ 
any other. t 3 
Yet the history of education would be unin- 
telligible if it made no reference to those ideas, 
principles, projected reforms, and the like, Which 
have passed from the thinker’s study, or from 
the national life, to the educator’s practice. 
Such principles of course figure largely in books 
which treat the history as mainly concerned wiph: 
the general development of cducgtional theory, 
or which present the theory as it cohenieleastic 
* during a given period in a particular tountry or 


N 
f 


6 A GUIDE %O THE 


« countries, In the nature of things, the writing of 
a book of tis ‘kind demands the dctive excicise 
of criticism and the employment of an historical 
method; at least, the success of the criticism is 
conditioned “sy the bistotical validity of the pro- 
positions criticized. Outstanding works of this 
matuze are Mr. Oscar Browning’s Introduction to 
the History, of Educational Theories, Dr. James 
Welton’s article Education (Theory), in the last 
edition of the Encyclopedia Britannica, and Pro- 
“fessor John Adams’ Evolution of Educatione? 
Theory. Monographs on individual thinkers dnd 
on restricted periods of time, such as Mr. W. H. 
Woodward’s books on education during the Re- 
naissance, and Profdssor Foster Watson's on Juan 
Luis Vives, appear to be more successful because 
based om: surer ground, But the monographs 
taker in sum do not cover the whole history of 
education from#Grcek times onwards, nor the period 
©within which English schools have existed. 

A. well-known manual, Professor Paul Monroe’s 
Textbook in the History of Education, without 
claiming to present the evolution of educational 

“theory, yet sketches a programme which, if sugs 

“cessfully accomplished, would certainly tel: that 

“ stery, and incidentally set forth the development 
.of those institutions which were intended, at 
particule times in particular places, to realize 
the theory: But qui trop embrasse, mal Eétreint. 
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The Textbook sweeps into its net not onby Greak, 
Roman, and Western educatiég, #om ME earliest 
to the present times, but it also includes Chinese 
education and such highly conjectural rhatter as the 
up-bringing of primitivmgy. The avriter seems 
to hesitate between two points of aim: to be in 
doubt whether to write the history of all hyman 
culture ab initio, or that of the theorysyeducation 
as it is held to-day in Europe and America. . 
The attempt at comprehension is continually 
-baffled by the want of sufficient concrete material 
ofi which to base generalizations deserving a place 
in a * theory.” Lacking such material, some 
writers make sweeping statements difficult to 
affirm or deny with anyeconviction. Others, 
particularly those who derive their material from” 
German sources, endeavour to attain, pr ecision 
by turning from institutions to the work of in- 
dividual men, and labelling the latter as naturalistée!- 
realistic, humanistic (or some other ‘adjective with a 
redundant -ic). This is surely the most misleading 
way in which to epitomize a living person—at: tdu- 
eator least of all. It leads to this sort of thing: 
« Montaigne was not a humanist, nor a humanistig 
Tealiet, nor a sense realist, nor a naturalist.” Imagine 
the elusive man of the Essais competing for a places 
ina schoolboy’s collection of skewgred beetles 
Jobn Locke especially suffers f¥om spch treat®, 
ment. The labellers find great diffieuéty in select- 


an 
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ing the appropriate ticket fo him and, apparently 
in def pic » Aeride’that “ Disciplinarian” must 
serve. They or their disciples then deduce from 
the label that Locke founded the “ faculty psy- 
chology ” “and the allied educational doctrine of 
“formal training.” “Thence it is an casy step to 
_mistepresent him as holding that jt does not 
Matter “whet. you teach, but how you teach it. 
-To assert tijat Locke was indifferent to the claims 
of knowledge, as such, is to certify that Some 
Thoughts concerning Education has not been read. _ 
Mr. Crump’ says of Buckle that he “nevr 
understood that before we argue from the past, 
we must discover it.” The third and the least 
occupied standing-ground from which to survey 
‘the past of education is that of the conerete 
matte» of fact, the actual form and functioning 
7 of those institutions (universities, colleges, schools, 
fete, ) by means of which former gencrations under 
the stress of their daily life have each sought 
to mould the future of their immediate successors. 
Neiti-r the biographical nor the purely philosophic 
method suffices for this purpose, which can only be 
attained through careful research conducted on 
historical lines. One writer is pre-eminent upon 
this vantage ground, the late Mr. A. I. Leach, 
to ‘Whom all students of the past of English educa- 
-tion are most aX eply indebted both for his example 
1 The Logic of History (in this Series), p. 9. 
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and for his achievement Professor Foster 
Watson has done a great deal*yf Work of 4 similar 
kind which has been published in periodicals, in 
pamphlets, and in books such as The English 
Grammar Schools to 1660mang The* Qld Grammar 
Schools. : 

But England compares poorly in this regeect 
with some of the neighbouring lands.eySat school 
and college historics are numerous enough; but * 
they too casily drop to the level of anecdote, 

-nersonal or architectural, and too often rqmain 
“sifent on matters which would indicate advarte, 
or the ‘reverse, in educational theory or practice. 
In fact, much spade-work must be done before we 
can hope to possess a conspeétus of what English 
schools have attempted or accomplished between ~ 
the early medieval period and the pregent*day. 

When that work is surveyed in the light of con, 
temporary life, social, political, and economic, 
we shall be in a position to generalize about the 
English theory of education. 

In the broad sense, the history of educatibn is 
the history of the development of the idcals, 
principles, and customs of social life which make, 
the civilization of a nation or of a continent. In 
the more festricted sense, it is a history of schools, 
universities, and similar institutions by megns of 
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which sccieties strive to prepare their children and 
adolescéth.s forthefsocial life of the future. - But 
since, these educational agents and their adminis- 
tration are-in the long run dependent upon the 
conception of civilizatioré which is entertained by 
the community, a satisfactory history of educational 
iretitutions and of their administration must 
‘nclude-dee reference to these greater, more in- 
fluential factors. Yet the risk of unwarranted 
generalizations being great, the history of the 
actual institutions must always be borne in mind 
asa mode of “control,” a check upon the hesty 
reasoner. 
A proper adjustment of the broader and the 
more restricted fagtors will yield a history of 
_ education as it is understood by the third group 
of writers specified above. Schools, universities, 
we similar expressly didactic bodies, have long 
“possessed a public or quasi-public character, and 
. in recent timés they have become more and more 
public in respect of initiation and management. 
Tlicy belong, in fact, to a department of State, 
and their history is not a study for teachers or 
. administrators only, but also for citizens in general, 
whether parents or not. The political standing of 
educational theory, addressed either’ to State 
purposes or & the greatest good of the individual, 
‘ was ohvious ‘eo Plato and to Aristotle; its history 
aoemnnt: dhs awh ot menete 1- dntkewnet 9 Baaccdkckixn. 
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of educational history is responsible for*ngt a dew 
prejudices, which still flourish, afd éor™ fhe cordial 
reception accorded, upon their periodic revival, to 
ancient and fallacious nostrums. oN 

The intimate connedign, betweenathe life of a 
nation and the forces which really cducate its 
children, between whatever is vital in schgelex™ 
perience and in experience outsidez=ht school, 
and the lack of vitality in education where thesé 
two are sundered, bring into view limits within 
Which the historian of education may profitably 
Tabour. Even if the necessary details were ‘well 
ascertained and abundant, it is not possible to 
make a concrete, homogeneous story of education 
as it has been practised, leé us say, in England, 
China, and ancient Persia. To add “ Primitive’ 
Man” to this list, seeing how very little we know 
about primitive men, is merely to confuse fact and 
fancy. Schools and their administration depend~ 
for spiritual no less than for material support upon 
the every-day life of the community which they 
serve; as that life differs from nation to fation, 
so will the up-bringing differ which the schools are 
dntended to assist. ¢ 

Oa the other hand, the Western nations have 
not devéloped their culture in complete isolatign,* 
each separately for itsclf. Thanks to Greece, to, 
Rome, and to the Christian Church, Meir epaicational 
institutions own a common origin whieh ensutes a 
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ceftain- Unity ‘in their history. Divergences ap- 
peared' with the*birth of nations, but even in the 
extreme case of our own country, these are not so 
wide as to forbid the interplay of ideas. In a word, 
the historia of edugati“h is driven to study his 
subject under national or racial categories, just 
* “gs™i the historian tout court and for the same 
reasons.’ “iy “ike manner he must also take account 
“of those foreign influences which have determined 
practice within the area, national or other, with 
which: he is ;rimarily dealing. 
fs 


oe 


(ii.) Tue Frevp. 

- Taking the foregoilig considerations as a guide, 
the history of English education will present some 
such outlirc as follows. The origin of the existing 
pélucstional systems of Western Europe is twofold. 

“Its impetus aml its machinery are derived from 
“che. desire of the Christian Church to organize 
instruction in the Christian Scriptures, at first 
in the Latin versions, later in the original tongues. 
Hence the cathedral school, from which both 
‘-he yrammar school and the university were in 
process of time evolved. But a satisfactory study 

“ofthe Latin Scriptures and of the Latin Fathers 
{the tyro together constituting “ divine letters’) 

“ could on}: be ef:sured by the study of “‘ Grammar” 
in the meCieval sense—that is, of the Latin 

a 
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language and literature. That study,” however, 
was an integral part of the #hétoffcal edlication 
which flourished under the Roman Empite, the 
culture which secured the survival of much of the 
pre-Christian civilizatio®» geek anc Latin. The 
continued existence of that civilization through the 
first Christian centuries involved more thapeiiere" 
proximity or even contact between pe C Christian 
and non-Christian societies. St. Jerome, the editor 
of the Latin Vulgate, had studied under Aelius 
=. Donatus, the pagan author of a Latin primer which 
remaiped an accredited textbook for nearfy a 
thousand years. St. Augustine of Hippo was a 
professor of rhetoric at Milan before his conversion. 
Boethius, one of the latest embodiments of the, 
ancient culture, a writer whose works on philosophy 
and mathematics were universally erecognized 
textbooks throughout the Middle Ages, was nat 
a Christian. ‘ 
. Thus, while the Church provided the motiv® 
and the apparatus of public education, the substance 
of much of the instruction thus given under the 
Church’s direction was derived from the culture 
«f Rome and, through Rome, of Greece. As tim 
passtd, the influence of Greek thought increased, 
tll it profoundly affected the spiritual elements of™ 
Western culture and Western 2ducatiop as 3, 
consequence. The curriculum ised Lon the® 
thetorical education of Rome kept fs place for 
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cerfturies,”, notwithstanding its pagan element, 
ara ace 4 : 
which, however, was. a source of discord long- 
continfted and at times acute. Some churchmen 
repudiated. the curriculum for that reason, and 
would elimitiafe Latir ‘Classical literature from 
the course of study. Others would combine the 
yeaa of the Latin hymn-writers and Christian 
divines Wit that of Cicero and Virgil. ‘This 
mingling of Christian and non-Christian was a 
favourite device throughout Northern Europe 
during: the later sixteenth century, its purpose 7 
being described as the attainment of , pietas 
litterata. The reading recommended for Colet’s 
school of St. Paul’s is an illustration. Besides 
_—‘ good literature both Latin and Greck,” “ good 
Latin authors of chosen poets and orators,” the 
boys werct to study “specially Christian authors 
that avrote their wisdom with clean and chaste 
“Latin, other in verse or in prose.” As instances 
folet names Lactantius, Prudentius, and other 
hymn-writers of the carly Christian centurics, with 
“ good 
old Mantuan ” of Shakespere, Baptista Mantuanus. . 
+ Meanwhile, Christian theology and philosophy 
were heavily indebted to Greece, and in particular 
“etor-Aristotle, whose influence was fundamental. 
Nor wére men wanting who recognized and valued 
“the gredu hunian elements in both the ancient 
literatures. “The tradition that St. John Chrysostom 


his own contemporarics, Erasmus and the 
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was a constant student of Ajistophanes? and that 
we owe the fragment of the paet® work wlfich has 
survived to the saint’s care, is at least evidence of 
the merging of the one culture th the other. 
Throughout the so-calle’s Dark Ages,” studemts 
of both classical literatures were never absolutely 
lacking. Indeed, it was a weakness of the mpeZVar 
scheme of instruction that it placed gniplicit con- 
fidence in its predecessor, so far as matters purel¥ 
secular were concerned. From the fourth to the 
ZaZeventh centuries the remnants of the ancient 
learning were garncred into text-books and sfiper- 
ficial encyclopedias, which continued to hold the 
field down to and beyond the invention of printing. 
Their topie was the Seven*Liberal Arts,! the full 
curriculum which represented what is to-day some- 
times called “a general education.” « * 
The twelfth century, an outstanding pegiod jn 
‘ other respects, was especially noteworthy in the* 
history of education. The intercourse between 
Europe and the East, which had revealed to the 
Christian world something of the sciente and 
scholarship of the Muhammadan peoples, now bore 
fruit. The century was one of great intcllectv4l 
activity. The earliest Western universities came 
-almost imperceptibly into being; the fact thgtethe 
1 The ‘liberal arts" were grammar, ore dialectic, 


forming the Trivium; und arithmetic, ome?’y, music, anf 
astronomy—a very fair summary of an ‘* all-rgund ” instruction. 
. 
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much-frequented University of Paris was devoted 
to theclogy end diasectic determined the course 
of the amiversities for some four or five centuries, 
and made an‘end of the literary revival which was 
taking placerin the twe’th century at Chartres 
and at other French cathedral schools. 
~*~ ¥afhere was one branch of medieval education 
which is of more than passing interest, since its 
principles are as applicable to-day as ever. This 
is what is known as the education of chivalry, 
the upbringing of the man of action as distinct from» 3 
the scholar. In the earlier stages, this education 
was at once professional and social; it included 
physical training, the use of arms, and a cultivation 
of the social amenities‘in accordance with the pre- 
“vailing standards. Its tourneys were the occasion 
of international gatherings, conducted under an 
etiquette and a code of rules equally familiar to 
enchman, Italian, Spaniard, Fleming, Rhine- 
lender, and Briton, with opportunities of inter- 
course between the men and women of various 
nationdiities. This education of the socially dis- 
tinguished class underwent considerable modifica- 
ton after the revival of learning. While the earlier , 
military and bodily exercises remained, particularly 
the training of parade horsemanship, the pupils of - 
French -académies and German Ritterakademien 


* A : 
vrere freeato chwose from a curriculum which 
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and mathematics, In spite gf numeroug astenfpts 
spread over some hundred andafifty Sears, England 
never acclimatized these aristocratic schools: It is 
no accident that modern studies were established 
in the ordinary French "8nd ,Germ’n* schools long 
before they secured admission here. 

The great virtue of the chivalric education aia" 
of the later “ doctrine of courtesy was that it 
endeavoured to promote not one type of excellence 
—the scholarly—-but many. While schools and 

~_wniversitics taught the scholarly person, thescastle 
and the academy trained the men of action ‘and 
of affairs, the soldier and the military engineer, the 
traveller and the student of politics. This variety 
of training deserves special Study in communities _ 
whose public law requires all its members, whatever 
their capacity or incapacity, to undergosschéoling, 
but takes scanty notice of difference of endow. 
ments, assuming that the only type er th educating 
is the scholarly. ® 

The schools of the Church had small concern 
with such elementary instruction as teachihg to 
write, and still less with reading in the vernacular _ 
gr “casting accounts,” neither of which arts was” 
“scholarly.” Yet such instruction was to be had 
ig a variety of quarters; hence the comparatiyply - 
large circulation in England of popular wen 
English, when the invention of p&inting“made a « 
larger cireylation possible than couldsbe effected 
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througl; cheap manugcripts of poor quality. The 
rapid vogue of prirted books implics readers who 
demanded them; obviously, the mere increase 
in- the number | of books goes not of itself create 
readers. Anchoresses, “Kane chantry priests, bell- 
ringers, ‘‘ lone women,” and other private agencies, 
fernis? sed much of the requisite teaching. While 
England Yervained an agricultural country, such 
‘casual opportunities and the teaching often given 
in the lower forms of the grammar schools sufficed. 
But with the advent of industries and commerce; 
a demand arose for ability to read and write in 
the! mother-tongue and to cast accounts. The 
fifteenth century was such a period in England; and 
_-pprovision then began to be made by the express 


foundation of schools, and by the extension of the- 


existing facilities for obtainirig elementary instruc- 

_ tion as the term is understood to-day. During 

the next two genturies, this particular provision 

“was further extended, many grammar schools of 

seer and of gies origin adding cither a class 

for * hetties,” > or a “ petty school” in which little 

~y, children were taught to read in English, while the 

elements of arithmetic were taught to boys whe 

were judged “best fitted for trades ’—that is, 
4, were not “meet to be bred to learning.” 

"Prot his own day onwards, Quintilian was con- 

“ sidered ire standard authority on the aims and 

method of rhetorical education as it was practised 
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under the Roman Empirea That tragitéon fever 
died out, and the readers of she Infstitutio"Oratoria, 
albeit in an incomplete text, were found up and 
down Western Europe at all timés between the 
fourth and the fourte&#hecenturies’ But a ifesh 
impetus was given to the study of the book by the 
discovery, in 1416, of a complete textz-—aud tht 
knowledge of the ancient educati@wal ideals was 
extended by Guarino’s translation (1411) into 
Latin of a work entitled wepi waidwy dywyis, 
“On the Guidance or Upbringing of Children,” 
a trgatise ascribed to Plutarch. The latter’ work 
was well known in this country through more than 
one English version; many of its dicta became the 
commonplaces of writers ‘on its subject, a fact of | 
which the opening pages of Rousseau’s Emile 
are witness. ; 

The earlicst apostles of the New Learning looked 
to the ancient literatures as the sources of a 
humanist education; the learning of the Gretk 
and Latin languages was a necessary preliminary 
to the study of their literatures, but subsidiary to 
it. Then came the pedants with their “ doctrine O- 


. imitation.” The quintessence of Latinity, accord- 


ing to these, was to be found in the prose of Cicero, 
The ability to write good Latin pie 28 a 
marketable commodity in the bureaux & Europe; 
and since good Latin prose focank “Ciceroniah 
prose, Sturm and the schoolmasters testricted boys, 
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to it exercise. « This nant in effect concentrating 
a boy’s Energy ‘on ‘compiling commonplace books, 
collections illustrating rules of composition, ex- 
emplifying , figures of speech, and pigeonholing 
phfises whici* might neti easion be foisted into 
the boy’s own compositions. In due course 
7 yumals” made even the genuine labour of 
collecting “hegéless, and rote-learning occupied 
more and more of the school hours. Notwith- 
standing the ironic protests of Erasmus, the study 
of literature was overlaid by a laborious and - 
pedatitic devotion to terms of expression and “ 
the acquisition of an art which in time lost its 
bread-and-butter value, while the schools marked 
time for generations. *The effective beginning of 
“the modern study of science, the systematic ap- 
plication of-, observation and experiment, belongs 
to this,same sixteenth century, and great strides 
“were made; yet the courses of study pursued in 
mniversities weré only indirectly affected by the 
fact, and English schools were not affected at all, 
The {mmediate consequence of the Reformation 
= ..was not favourable to public education; universi- 
“es and schools suffered a declension which per- , 
sisted for more than a generation. It is true that 
tha,Protestant reformers from Luther and Knox, 
onwara& projected many schemes, mostly of a far- 
veaching Bind; Bat very few of these secured even 
a partial realization, -The most successful schools 
% 
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of the period following "the, beging-ng of the 
Reformation were the Jesutt colleges which, to 
adopt present-day phraseology, bglonged to the 
spheres of secondary. and university" education. 
Although Protestant prittiples virtually demanded 
access for all to elementary instruction at least. 
no general or widely national scheme me into 
operation which made such access "possible. A 
One feature was common to both Catholic and 
Protestant projects and working systems—namely, 
a determination to secure tniformity in edugation 
no less than in religion. The strictest orthodoxy 
was required from candidates for the teacher's 
licence; and those who ventured to teach without 
that licence were in England liable to penaltiée— 
whose severity increased between the reigns of 
Edward VI. and Anne. The conscquence was 
that numbers of the youth of this country, ‘nstead, 
of enjoying the advantage of a national education, 
were forced to seek its supposed equivalent in an 
alien culture—the Catholics in Spanish Flanders, 
France, or Spain, the Puritans in Geneva, Zurich, 
or Holland. The disability under which noncon- 
forming, and therefore unlicensed, teachers laboured 
was not removed before the last quarter of the 
eighteenth century, ; a 
The Act of Uniformity of 1662 dreve many 
Protestant Dissenters from their’ posté in schools 
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ments ofechgir éwn whifh, giving effect to a project 
then much distussede combined school and uni- 
versity teaching. The earliest ‘‘ academies,” as 
these were alled, gave a general education suitable 
to ‘laymen, ahbdigh the? primary purpose was 
to give that preparation for the ministry which 
was no Jgnger open to the Dissenter at Oxford or 
Cambridge. ,% 

The comprehensiveness of their courses of 
study, and more especially the weleome which 
they gave to modern studies, made the Dissenting 
academics a force which assisted in influencing 
public opinion in the direction of breaking down 
the age-long monopoly of Latin and Greek. In this 
_yeform of curriculum, fhe private schools (whose 
numbers increased when the embargo upon un- 
licensed tedvhing was removed) were even more 
influential than the academies. The latter even- 
“tually confined themselves to educating ministers, 
ghd in that capacity some are still at work. 

Observers of the religious and social life of 
France, Germany, and Great Britain, during the 

latter half of the seventeenth century, were stirred 
to strenuous efforts for reform amongst the mass 
of the population of those countries. In Frafice, 


iy 


St™Jean Baptiste de la Salle founded for that. 


purposé tthe Institution of the Brethren of the 
‘Christian © ‘Schooks, an organization which, after 
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instruction upon a national, scale, has grown into 
a teaching body whose operations witKin ghe field 
of purely elementary teaching are world-wide. 
In Germany, chiefly owing to the work of A. H. 
Francke, the Pietist bodaggreeted awefie hierarehy 
of schools, primary, higher primary, and secondary, 
with classes for training teachers. All threes, 
revolved about Francke’s work as a, parisn clergy- 
man and professor in the University of Halle, thes 
recently founded to favour modern studies. In 
~England, the Society for Promoting Christian 
~ Knowledge devoted its earliest efforts ta the 
encouragement of Charity Schools. Under the 
Society's guidance and active co-operation, these 
schools were founded ine most of the London 
parishes, whence the movement spread to England, ~ 
Wales, Scotland, and North America, Tsike the 
similar French schools of M. de la Salle, the 
Charity Schools demonstrated the possibility and . 
the national advantage of esteplishing a large 
number of schools locally managed, yet deriving 
their strength from a powerful voluntarysséciety 
interested in giving the mass of the people an 
education based upon religious principles. Reading 
and writing in the vernacular, and the useful art of 
_ summing, made up the curriculum on the “secular” 
side. A 
The Charity Schools rapidly securid public 
support; and during Anne’s reign their extension 
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premised ¢o furnish inppoint of numbers a national 
provisien Of schobis, for the poor under voluntary 
management, and open to all who were not 
members of a’non-conforming religious body. But 
with the ‘auession of je Hanoverian kings the 
growth of these schools fell off. In spite of faults 
@ofmethod and a very meagre curriculum, the 
principfttton Which they were grounded were much 
appreciated, ‘as the similar schools established by 
Dissenters go to prove, But the Charity Schools 
were distinctively “church” in teaching and in- 


ae —_ 
mansgement; and whereas church principles were 


favoured under Anne, they were suspect under the 
German Georges. The parish clergy, whose 
sympathies were assured to be Jacobite, were 
“virtyally all-powerful in the charity schools of 
their parishes. As a consequence, the Government 
looked askance at schools which might be instilling 
-disaffection or worse. Their denominational 
character, and ‘their supposed hostility to the 
reigning dynasty, proved fatal to the Charity 
Schodls at a time when the proscription of Dissent 
and the profession of “ High Church and Tory 
principles ” were losing popular support. 

Yet the eighteenth century, which saw the 


e 


Cua niental psychology of Locke become the . 


accepte-) creed of philosophy, was a period especi- 

ajly favoutable taq,the idea of popular education on 
x 

the great scale. Given a belief that the human 
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mind develops solely unden the stimutus- of its 
surroundings; that in Helvetius’s’ phiise, “ Péduca- 
tion peut tout’; and given also a consicerable 
body of goodwill on the part of the governors 
towards the governed, then, plan Sit universal 
education naturally follow. In all such schemes, 
Locke’s psychology was taken for granted, and its * 
application to education as expounded ii Rous- 
seau’s Emile became general after the publication™ 
of that work in 1762. France, Germany, and 
_Austria showed special interest in such theorizing 
“and its practical bearing on national life and 
government. In those countries the growth of 
liberal opinion showed itself hostile to the ecclesi- 
astical control of the publieSchools. La Chalotais 
‘ not only successfully attacked the Jesuit Society, 
which was the most influential body of te&chers 
then existing; he also proposed a system of State 
schools for France, which was, in effect, that of 
the present-day école laique, a sclfool taught by 
laymen who give moral and civic instruction, but - 
leave religious teaching to the family and the 
priest. La Chalotais’ plan was incorporated as 
@ matter of course, like Locke’s philosophy, into 
many of the projects which solicited attention 
during the progress of the French Revolution. ~ 
In no country did the question of. re’ “10US 
education form so persistent a eifficulty as in + 
England. With every desire to establish a uni- 
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versal scheme of elementary instruction, of which 
religion sftoudd frm the foundation, Englishmen 
of the early nineteenth century were unable to 
reconcile such a system with the individual’s 
religious “Skeerty. Thg, compromise effected in 
1870 had been proposed in 1803 by Joseph Lan- 


# caster, who very probably derived the notion of 


undendminatjonal religious teaching from the 
*German, J. B. Basedow, a plagiarist from La 
Chalotais in many things, but original in this. - 
Yet English popular education did not stang 
stid during the eighty-odd years which followea~ 
the fall of the Bastille. Philanthropic persons and 
societies started Sunday-schools and Schools of 
Industry. The Churebman, Andrew Bell, and the 
Quaker, Lancaster, by introducing the Mutual or 
Monitoria] System, showed how a teaching body 
might be extemporized in numbers sufficiently 
great to give teaching of a sort to a great part, 
eif not the whole, of the child population. The 


‘ work of these two men was the subject of a some- 


¢ 


white bitter controversy between Church and 
Dissent, the outcome of which was the foundation 
of the National Society (1811) and of the British and 
Foreign School Society (1814), representing the 
hurch and the undenominational positions 
respeatively. 

The Neuccesg which marked the labours of 
Pestalozzt jn Switzerland and the adoption of 
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Pestalozzian methods by Prussia drew the ettention 
of sundry English students of forcigr> educagional 
practice to the popular systems of those coungries, 
and thus strengthened the conviction that a national 
scheme was expedient in England alsv. -’arliament- 
voted a grant of £20,000 in 1888, to be renewed 
annually, for building school-houses in places: 
not provided, or insufficiently prgvided, with 
“National ” or “British” schools. The allocation ~ 
of the money was committed to the two societies, 
the State hoping thus to avoid compromising 
‘“Ftself in respect of the “religious difficulty.” ‘Fhe 
institution, six years later, of the Committee of 
the Privy Council on Edueation relieved the two 
societies of the function of*public almoners. In 
1856 the oversight of State-aided elementary 
education was vested in the Education Dtpart- 
ment, instituted for the purpose in that year. 
The changes did not disturb the “ Voluntary 
System” of public elementary educgtion, of which 
the National Society and the British and Foreign * 
School Society were the two chief representatives. 
About this time propaganda was started in 
ingland with the purpose of making known 
Friedrich Froebel’s principles of infant education. 
These had never won official countenance in Gef; 
many; and when Froebel died, in 1852, his }.ader- 
garten schools had for some mepths fast been, 
prohibited in Prussia, whose Government was still 
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apprehensive of an§thing which recalled the year 
18489 The Nirst kindergarten to be established in 
this country was opened at Hampstead in 1854, 
and in the Sourse of the next thirty years kinder- 
"yarten scifdols becane: well known throughout 
England. They suffered at first, as such exoties 
» commonly do, from a too literal application of 
the founder's dicta and practices; Froebel’s teach- 
° ing was persistently misunderstood and misapplied 
in English infant schools under the Education 
Department. But in course of time the system was, 
Aftglicized (or Americanized), and, at length, with 
the aid of certain Froebelian societies, the kinder- 
garten took its place as a recognized first stage in 
middle-class educatidf. Many thousands of chil- 
dsen have received their earliest public instruction 

in thése sehools. 
Te public schools and the two ancient uni- 
versities, which had suffered eclipse during the 
ecighteenth, en*ered upon @ new career of prosperity 
‘with the nineteenth century. Butler at Shrews- 
bury*and Arnold at Rugby brought new ideals 
of education and new methods of instruction not 
only into their respective schools, but, through 
them, into all the public schools and into Extglish 
education generally. Arnold in particular muse 
be credited with raising the moral level in schools 
:which Bhd. tended to become notoriously unsatis- 
factory in ,that respect. The period covering 
‘ 
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Arnold’s reign at Rugby and¢the ten, or twelva 
years following his death saw the creation o¢ the 
revival of more than a dozen schools of this stand- 
ing. From the first, they made modern studies a 
part of the curriculum, ang their cezthing and ~ 
organization were much more elastic than had 
hitherto been the case. The ancient foundations 
themselves also took part in this movement towards 
greater frecdom and an ampler life. 

At Oxford and Cambridge attention was given to 
modern studics, and the ancient exercises leading 
to the first degree were frankly recognized as long 
out of date, written tests and serious viva voce 
examinations replacing sham “ disputations” con- 
ducted in dog Latin. But*an effect of these 
reforms was still lower to depress the university 
and to exalt the college organizations, Their 
curricula and methods, very different from the 
formal scholasticism of the university exercises, 
had been for long the real instrumexts of Oxford 
and Cambridge education. 

The government of the colleges was strictly 
clerical, and the heads of colleges formed the 
_ ggverning bodies at both universities; the estrange- 
ment from Oxford and Cambridge of the noncon- 
.. forming Englishman, which had begun in the,, 
sixteenth century, was now complete. But the 
growing political power of the Nonconfurmists 
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the great industria’ and commercial expansion of 
Geortre TIT.% timg, did not dispose them to accept 
thisssituation without question. Proposals for re- 
form had afisen within the universities themselves 
*and the nfovément,inefavour of doing away with 
clerical and other privileges grew steadily in 
. volume and strength. As a result, the Royal 
Commissiops of 1850-2 and the legislation of 
1854-6, 1871, and 1877 combined to destroy the 
clerical monopoly; and the close system which 
allowed scholarships and fellowships to be confirmed 
t@ particular schools, corporations, and individuals 
gave place to open competition and a scheme more 
truly national in range. 

The widespread mand for instruction of a 
university kind led to the University Extension 
movement. Cambridge, and Oxford a little later, 
confucted classes outside their own precincts. 
These classes, which in time became the parents 

, of yet othe universities, were in some places 
supported by the municipality, in others by organi- 
zatiéns of women or of working men. Whereas 
in 1829 there were but two universities in England 
and Wales, in 1909 there were eleven. The increage | 
was not merely a numerical one; the new ifistitu- 

tions greatly added to the number of studies whieh 
could be regarded as of university rank, and also 
threw “open heir doors to women. This last 


novelty was the logical consequence of the great 
. f 
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improvement in the education of agir -vhioh, 
beginning in 1843, as an attempt to give wemen a 
better preparation for the profession of teazhing, 
led step by step to the broadening of*the woman's 
educational opportunity graerally. : ; 
The Elementary Education Act of 1870 creating 
School Boards was “a white stone” in the path > 
of a controversy which had certainly not become 
less acrimonious in and out of Parliament during” 
the twenty years immediately preceding that date. 
A series of Royal Commissions, conducted on 
exhaustive lines, had surveyed in turn the two 
ancient universities, the public schools, and the 
endowed schools. The public education of the 
bulk of the population was inquired into by the 
Newcastle Commission of 1858-61, whose labours 
were crowned by Lowe’s mischievous New or 
Revised Code of 1862. Examination, the panacea 
administered by that document, was at that time 
a favourite specific in all grades of c@ucation. The: 
Act of 1870 proved to be an ineffective compromise 
on the “ religious difficulty”; but it conceded the 
principle that elementary instruction at least was 
~® public service, a responsibility of the State, a 
service in whose benefits all were qualified to share 
avithout in return accepting the status of beggars 
waiting upon the nation’s charitable impulses. 
The increasing power of the school Boards, ~ 
sap ee natural desire to effect for secoridary 
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education what theyhad achieved for the humbler 
gradcp extertled’ the operation of this principle. 
But sthe immediate result was dire confusion, 
whose elememts were many. Amongst them may 
be named the*failurg @ the “ voluntary system” 
to keep pace with the constant demands made 
» Upon it by the rivalry of the rate-supported board 
schools, the, overlapping of elementary and 
* secondary instruction, the severe competition which 
the old foundation schools had to face from the 
“higher grade schools” of the School Boards—s 
competition in which the former were handigapped™ 
by the lowering of their, fees by the Endowed 
Schools Commissioners and the Charity Commission. 
There was also uncert#faty as to the sphere which 
shguld be allotted to technical instruction, a 
branch of,public education then administered and 
sometimes very vigorously ‘“ pushed ” by the 
County Councils. An inquiry into the provision 
for secondary,education and its rational adminis- 
tration became imperative. The Bryce Com- 
mission, to which the inquiry was entrusted, re- 
ported in 1895; its recommendations greatly 


influenced the legislation of 1899 and 1902. The_ 


Board of Education Act of 1899, which cameinto 

speration in the final year of the century, created 

a central authority over all grades of public in- 

. struction, university education not entirely ex- 

cepted. Thg Education Act of 1902 added local 
. ¢ 


» 


HISTORY OF EDUCATION 38 
education authorities to the gentrel suthority 
created in 1899, these local bodies having vithin 
their own territories a jurisdiction as compreheasive 
as that of the Board of Education itself. 

The Act of 1902 made the English State respon- 
sible for English education in all its grades. 1+ also 
virtually abolished the characteristically English 
“ voluntary system,” to which during favo centuries 
the nation, and particularly its poorer members, 
owed so great a devotion of zeal, labour, and 
money. 


. 
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(iii.) Guive Posts. 


Since a nation’s educatio@ is an intimate, how- 
ever well defined, part of the national life, the 
student of its history cannot confine his attention 
to books or documents which are expressly con- 
cerned with education. All historical writing has 
some bearing upon his subject; and,the bearing 
may be great where the writing describes political, 
social, or economic development. But any list of 
books inserted here must necessarily be restricted 
in scope and quantity; books of the kind just 

“indicated must be taken for granted. The 
. Teachers’ Training Syndicate of the University of 
Cambridge publishes a good working hand-list 
of books, British and foreign, which deal with 
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ge a Bnglisy IMerature (vol. ix., pp. 568-574; 
. biv., Bp. 50-610) contains bibliographies, 
ae, of “ sources,” which afford much material 
for the study of English education of the periods 
1660-1750 and 175Q-¥002 respectively. Save ex- 
ceptionally, works named in these collections are 
<not mentioned hcre: neither is it proposed to 
indicate qlétions of educational classics. Paul 
" Monroe’s Teatbook in the History of Education 
gives bibliographies, chiefly American. The 
student would naturally consult the subject 
catalogues of the British Museum Library, the 
London Library, and sinsilar lists. 

When the whole field of educational history from, 
say, the fifth century i is included, it is impossible 
to set down an exhaustive catalogue of “ sources,” 
not only* because of their number, but on account 
of their extraordinary variety of origin. Official 
publications naturally take first place. For 

» modern time#, these are of course best represented 
‘by the reports of their own activities made by 
central and local authorities, by the statutes, 
regulations, and prospectuses of schools, minutes of 
their governing bodics, university and college. 
statutes, and the like. The reports of the ?arious 

* Royal Commissions appointed during the past + 
seventy years to consider all grades of English 
educatiog ar4 especially valuable, although their 
excursions into the remoter history gf schools are 
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not. always happy. For the ' Middle, Ades? tht™- 
source of similar information is tu be fou%d in 
ecclesiastical documents, such as the decrec$ of 
synods and councils, episcopal and other records, 
monastic annals, and, at a htar timc, the procecd-” 
ings of town councils—in short, whatever is 
material to the story of the social life of the past. . - 
Some of this matter is to be found in various 
volumes of the Rolls Series, in Migne’s Patrologia 
Latina, in Wilkin's Concilia Magne Britannia et 
Hisernie ; and for Tudor and Stuart times, in 
Anthony Sparrow's Collection of Articles, In- 
junctions, Canons . . . of the Church of England. 
An investigation of the “ Ancient Correspondence ” 
in the Public Record Office would probably throw 
light upon the extent, possibly also on the origin, of 
vernacular instruction during the medievzl period. 
Fields such as these have been gleaned by 
the late A. F. Leach, and the results are garnered 
in his Educational Charters and Dé>umenis, 598 
to 1909, a book which is most useful for periods ’ 
preceding the seventeenth century. Leach’s spade- 
work, published in such books as Early Yorkshire 
—“chools and in the Victoria County Histories, has 
put all students of the subject under an incalculable 
~ debt, while it has shown how a history of national ~ 
education in the true sense should be studied. 
But official documents often teli‘not what was 
done, but what authoritics either thoight ought 
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--~to be dene, or whac it was hoped might be done, 


They, are uséful go long as we can establish some 
sort of “control” in respect of them. Sturm’s 
De litteraru.n ludis recte aperiendis (1538) and 


‘Epistole Classice (1585) have been quoted over 


and over again in textbooks as providing authori- 
tative accounts of the actual course of instruction 
followed in the Strasbourg Gymnasium. But the 
truth is, that these quotations really describe 
counsels of perfection, A full report on the work 
of the school in 1536, drawn up by the second 
master, shows that what was done attgined a 
humbler level than Sturm desired to reach, 

A “control” of official prescriptions and 
descriptions may be Sought in a great variety of 
qvarters, amongst which may be named memoirs, 
controve:sial pamphlets, sermons, prefaces, and 
the correspondence of scholars, ecclesiastics, and 
others who, at one time or another, were associated 
with public. instruction. Material of this kind 
sometimes turns up in unexpected places. For 
example, John Wallis’s account of his education 
at school and university (1625-1640) is to he 
found “ spatch-cocked” into Thomas Hearne’s 
edition of Peter Langtoft's Chronicle, vol. 1.71725, 
a book which ostensibly should haye nothing to 
say upon events later than the days of the first 
Edward. The, Preface to the Compleat Works, 
1799: Of the non irae Ae, Rea 
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public education as it was in theater sevgnteenth, 
century; that of J. T. Desagulier’s Course of 
Experimental Philosophy, published in 184, 
throws light upon the intellectual ,interests of 
London at that date. Disgursive reading and a- 
commonplace book are useful adjuncts to more 
systematic research. The classics of education, if  , 
only by their adverse criticism, may contribute to 
our knowledge of what was done in their day. 
Checks upon official documents may sometimes 
be-found in the histories of particular colleges and 
schools;. but English books of this kind too often 
smother the history of education in a welter of 
anecdote which seldom illustrates anything more 
specific than human naturé™ The careful scholar- 
ship which French piety lavishes on whatever 
belongs to the national history is not wanting When 
the history is that of colléges or lycées, or the 
educational institutions of a city or provincial 
town. Illustrations are numerovy Gustave , 
Carré’s L’enseignement Secondaire a& Troyes du- 
Moyen Age @ la Révolution (Paris, 1888), a well- 
documented study, is conspicuous amongst them 
_gn account of the attention which it bestows upon 
the highly important work of the French Ora- 
.tepians, thus extending its interest far beyond the - 
bounds of Troyes. For German education the 
student may consult some “ numbers ” of the 
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—~end spublished by ‘Beyer and Sons, Langensalza. 


It iga prattice of German and Swiss schools to 
inekide in their annual reports short monographs 
by member: of their staffs; occasionally a master 
«chooses a suoject goynected with the history of 
the school and contributes matter not generaily 
accessible. 

Of booky which range over long periods of 
educational history, one of the most comprehensive 
and very good of its kind is Carl Adolph Schmid’s 
Geschichte der Erziehung vom Anfang an bis auf 
unsere Zeit, Stuttgart, 1884-1902, in five yolumes, 
But its kind is not good. Schmid and his colla- 
borators try to cover an enormous field, from 
primitive man to tf? foundation of the Girls’ 
Public Day School Company, and thence onward 
to theechanges initiated by Wilhelm I. The 
existence of such a book demonstrates the mercly 
rudimentary stage of development attained by 
the study;_and this in turn gives countenance to 
all sorts of sweeping and ill-justified gencralities. 
A. T. Drane’s Christian Schools and Scholars... 
from the Christian Era to the Council of Trent, in 
two volumes, 1867, is uncritical, and must be 
read with that defect in view; but it abounds in” 


- material of great value to the discriminating reader 


who can “ verify” such references as it gives, 
Since the cyrriculum in this country was predom- 
inantly Gssical down to the nineteenth century, 
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the student will be helped by Sir J. E., Sandys’. 
History of Classical Scholarship, fron the sixth 
century onwards. Two chapters in the Cambridge 
History of English Literature (vols. jx. and xiv.) 
treat of English education from 1660 to 1902;, 
this work and the companion, Modern and 
Medieval Histories, also contain chapters and 
parts of chapters which bear upon the history of 
education. The writer may, perhaps, be per- 
mitted to mention his A Short History of Education, 
regently published by the Cambridge University 
Press. . The History of the Burgh and Parish 
Schools of Scotland, by James Grant (1876), was 
projected as a work in two volumes, of which 
only the one dealing #h the burgh schools 
appeared. Professor John Edgar's History , of 
Early Scottish Education (1893) closes , wit the 
Reformation. Professor John Strong has written 
A History of Secondary Education in Scotland 
(1909). Friedrich Paulsen’s two excellent volumes, 
Die Geschichte des gelehrten Unterrichts auf den 
deutschen Schulen u. Universitdten vom Ausgang des 
Mitlelalters bis 2u Gegenwart, 1896, are by far the 
most valuable of German books on their subject. 
™ For periods of time less than those covered by 
the foregoing, the following books may be named: 
(1) Greek, Roman, and Early Christian Periods.— 
The Schools of Hellas, 1907, by Kenneth J. Free: 
man, is an excellent book on Spartaa apd Athenian 
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2=Glucation as revegléd in Greek literature and art. 
J. Drever’s \Sreek Education, a small book, deals 
with a larger subject. Roman Education, by A. S. 
Wilkins, coxtrives to be full and pregnant within 
the limit of une hundyed pages. The transition 
from the rhetorical education of the Empire to that 
of the Church is described in H. J. Leblane’s 
Essai historique et critique sur V Etude et U Enseigne- 
ment des L2ttres profanes dans les Premiers Siécles de 
VE glise, Paris, 1852, and in Miss Geraldine 
Hodgson’s Primitive Christian Education, 1996. 
The true sources for the history of Grepk and 
Roman education lic in the excavations of the 
archeologist, and in the two classical literatures 
For those who prefer YO study the latter in trans- 
lation, Paul Monroc’s Source Book of the History 
of Educetion for the Greek and Roman Period is a 
useful compilation which ineludes an author so 
late as Quintilian. 

(2) Medieval Period.—The period deserves much 
_ closer study than it commonly receives, since the 
larger features of the existing system originated 
within it. The following will be found helpful; 

M. Roger, L’ Enseignement des Lettres classiques 
@ Ausone & Alcuin, 1905, is a fine example of 
French historical scholarship, which incidentally 
assists the study of the obscure problems presented 
_ by the early Irjgh scholars, their devoted missionary 
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A. Clerval, Les Ecoles ce Chartreg au Moyen Ages 
1895. (Fifth to sixteenth centurjes) 5. B. Mul- 

linger, The Schools of Charles the Great, 1877. . 

A. F, Leachy The Schools of Mediavgl England, 
1916. eee : : 

Il. 8. Denifie, Die Entstehung der Universitaten des 
Mittelalters, 1885. 

H. S. Denifle and E. Chatelain, Chartularium 
Universitatis Parisiensis, 1889, etc. ‘ 

C. Thurot, De l’Organisation de l Enseignement 
dans, U Université de Paris au Moyen Age, 1850; 
MSS. Latins pour servir 4 U Histoire des Doctrines 
grammaticales au Moyen Age, Bibliotheque 
Nationale, Notices, vol. xxii, 2. 

Hastings Rashdall, The@niversities of Europe 
in the Middle Ages, 1895. ; 

R.S. Rait, Life in the Medieval University, 1912. 

A. O. Norton, Medieval Universities in Harvard 
Readings in the History of Education, 1909. 

Charles Jourdain, Mémoires sur P Education des 
Femmes au Moyen Age, 1890. 

T. F. Kirby, Annals of Winchester College from 
1382, 1892, 

Books not primarily directed to educational 
history, yet very helpful: 

— . L. Poole, Illustrations of the History of Mediaval - 
Thought, 1884; The Exchequer in the Twelfth 
Century, 1912. “ 

H. O. Taylor, The Medieval Mind, @ vgis., 19EL. 
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S*RaMajtlang’ i Ye Da-k Ages, 2nd ed., 1845. 

L2 Eckenstein, Woman under Monasticism . . . 
oy re to a.D. 1500, 1896. 

G. Lite, The Grey Friars in Oxford (Oxford 
eter Socicty, 2882); Franciscans at Oxford in 
P. Sabatier’s Francisan Essays, vo}. i., 1912. 

Thomas Wright, F.S.A., 4 Volume of Vocabularies, 
Anglo-Sazow. and Old English, 1878-82, and other 
books by this author. 

T. O. Cockayne, Leechdoms, Wortcunning and 
Starcraft in Early England (before 1908), Rolls 
Series, 85, i-iii, 1864-6. 

R. Steele, Medieval Lore from Rartholowise 
Anglicus, 1905. 

F. J. Furnivall, The I Babees Book: Manners and 
Meals in Olden Times, E. E. Text Soc., No, 88, 1868. 

See @lso books by Cardinal Gasquet, Mr. G. G. 
Coulton, Miss A. Abram, 

For chivalric education, consult 

Charles Mills, History of Chivalry, 2 vols., 1825. 

F. Warre Cornish, Chivalry, 1901. 

facurne de Sainte Palaye, Mémoires sur 
V Ancienne Chevalerie, 8 vols., 1781. 

A very useful book is by Robert, Les Ecoles gt gt 
P Enseignement de la Théologie pendant la Premiere 
Moittié du 12° Siécle. o- 

(8) Post-medicval Period.— 

J. A. Symonds, The Revival of Learning, new 


ed., 190% * 
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J. Burckhardt, Die Cultur dary Renaissonco in- 
Italien, 8th ed., 2 vols., 1901. Trans. by S. Ct, C. 
Middlemore, The Civilization of the Renaissance-in 
Italy, 2 vols., 4th ed., 1898. 

J. H. Lupton, Life of Reap Colét, new cd., 
1909. 

P. S. Allen, The Age of Erasmus, 1914, and, 
passim, the invaluable Opus Epistolarwn Desiderti 
Erasmi Roterodamensis, 8 vols., 1906-1913,'of which 
Mr, Allen is editor. 

Fr. Nichols, The Epistles of Erasmus, translation 
with cotamentary, 8 vols., 1901-1919. 

A. F. Leach, English Schools at the Reformation, 
1906. 

E. T. Campagnac and FE Forbes, Sadoleto on 
Education, 1916. 

L. Massebieau, Les Collogues scolaires du lee 
Siéele et leurs Auteurs (1480-1570), 1878. 

F. Collard, La Pédagogie de Sturm in Mélanges 
d’ Histoire offerts 4 C. Moeller, Louvain, 1914, 

Consult also the works of W. H. Woodward 
and Foster Watson. ut 

Society of Jesus, The.—It is impossible even 
to attempt a bibliography here. A short list of 
the chief authorities is given by Thomas Hughes 
teehis Loyola and the Educational System of the 
Jesuits, 1892. The Ratio Studiorum and other 
authoritative documents of the Soejety relating 
to schools sora vols. ii., v., ix., ane xy). of the 


a A GUIDE, 10 THE 
——Monumgnta Gepulnice Peedagogica, a collection 

whose contSnts are not exclusively German. 

Zhe curriculum which the supporters of courtly 

education aimed at setting up, the curriculum which 
in principle* at least, the foreign ‘“ academics ”’ 
adopted, is nowhere better deseribed than in the 
Lansdowne MS., ascribed to Sir Humphrey 
Gilbert and printed by the Early English Text 
Society under the title Queene Elizabethes Achademy. 
Courtly education as conceived by the French 
Oratorians is described in Gustave Carré’s hook 
already mentioned, and in Cc. Hamel’s, sfistoire 
de V Abbaye et du Collége de Juilly, 2nd ed., 1868. 

The actual organization and management of 
English schools in t%€ seventeenth century and 
the method of teaching then employed are very 
fully described and discussed in the Ludus Literarius 
(1612) of John Brinsley, and in Charles Hoole’s 
A New Discovery of the Old Art of Teaching Schoole 
(1660). Both have been edited recently and fur- 
nished with bibliographical notes by Professor 
Campagnac. Contemporary practice in Catholic 
countries is deseribed in Professor Corcoran’s 
Studies in the History of Classical Teaching, 1911. 

The historical significance and the intrinsie value 
of the writings of the Gentlemen of Port Royal make, 
them of a wider interest than a purely national 
one. They gre sympathetically portrayed by 
Ms. H. @, Parnard in The Little Schools of Port 
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Royal and The Port * ayalisis \on Edveation. 4 
Similarly, Comenius, in virtue of, thé influcnee 
which he cxereised through his numerous and ve-y 
widely circulated school-books, is Kuyppean, not 
Czech mercly, and never German, although he has 
been widely studied in Germany. Dr. Kcatingc’s 
translation, The Great Didactic, and the late 
Professor S. S. Laurie’s John Amos, Comenius, 
are well known. A more considerable work is 
J. Kvaéala’s J. A. Comenius, sein Leben und seine 
Scla en, Vienna, 1892. The same author con- 
tributes study of the Czech reformer to vols. xxvi. 
and xxxii. of the Mon. Germ. Padagogica. 
J. Guibert’s Histoire de S. Jean Baptiste de la 
Salle... fondateur de VInstitul des Freres des 
Ecoles Chrétiennes, 1901, describes the carly stages 
of a great movement intended to provide primary 
instruction to classes which were very generally 
neglected in seventeenth-century Europe. The 
book contains a useful list of “ sourees.”) Gabriel 
Compayré’s Histoire critique des Doctrines de 
U Education en France depuis le 16° Siecle, 1879, 
is a well-known book of reference. A. Pinloche, 
Ka Réforme de V Education en allemagne au 18¢ 
Siécle, ‘is an excellent study of ccrtain abortive 
e@®pcriments characteristic of the cighteenth cen- 
tury, and instructive for all time. C. Hippeau, 
L'Instruction publique en France, pendant la 
Révolultion, iecous et Rapports, 1381,’ and HK. 


* 
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~- Allain, La Quesgon d@ Enbeignement en 1789 d apres 
les Lahier® 1886, L’CEuvre scolaire de la Révolution, 
1589-1802, 1881, provide material for a study of 
an important period in the history of public 
* instruction. * Some of the exceedingly significant 
Cahiers addressed to the Etats Généraux (Cahiers 
des Sénéchaussées et Baillages) on the subject. of 
education are printed in the Archives parlementaires 
de 1787 7° 1860 (1879-1912), under the heading 
“Instruction publique,” in vol. vii., pp. 895 ff. 
Allain has also written L’ Instruction Primaize en 
France avant la Révolution. On thisgsubject, 
the student should consult the following volumes 
of the Revue des Questions historiques, viz. xi., 
Xii., XVii., XXXili, 
~A very full bibliography of the sources of 
Eniglish educational history from 1750 will be found 
in the Cambridge History of English Literature, 
vol. xiv., pp. 590-610. The Quarterly Journal of 
Education, 1831-5, in ten volumes, which was 
published by the Society for the Diffusion of Useful 
Krtwledge, is an interesting indication of the chan- 
nels through which foreign principles and forms 
of administration pereolated to English thought 
concerning national education. " 
Cilia! 
(iv.) A Hint ro tHe Novice, 
Circumstances rather than desire sometimes 
compel tios€ whose historical knowledge is limited 
a 
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or shadowy to study edu ationa. ‘istory. In such 
cases, ignorance is not always a barrier t’. prejudice. 
It may therefore not be altogether inopportun, to 
recite certain platitudes which are very familiar 
to more expericneed students of the past. In the 
first place, it is not true that Wisdom and Virtue 
were born in our time; to a future generation, 
we also shall become “ historical.” Human nature 
to-day is very much what it has been il~oughout 
historic time at least. Secondly, men, partics, 
and nations are not all black. nor all white, nor 
even a.’ grey. They are piebald; or, to vary the 
figure, they are “ good” (and bad) “in parts,” 
It follows that you cannot sum up a man or a people 
or an age in a formula. “Z‘ormulas are useful in 
history only on condition that they are not in all 
circumstances insisted upon. This will distrzss 
the little philosophers who carry a pocket full of 
labels cnding in -ist and -ie; but it cannot be 
helped. Generalizations such as the “ Dark Ages,” 
‘t Medizvalism,” ‘‘ The Reformation,” “The In- 
dustrial Revolution ” must not be taken for more 
than they are worth. 
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